	Torbay Literacy Folio 10C

Recount (including journalistic texts)

Assessment Criteria and Success Criteria in Child Speak

Guidance for Headteachers and Literacy Coordinators


Changes to this document:

· Addition of foundation stage profile assessment criteria

· Slight redraft of level 2 in line with QCA KS1 teacher assessment trial

· Reorganisation of headings and columns to reflect the order of writing assessment focuses (Sentence/ Text/ Word ( Text/ Sentence/ Word).

· Addition of recount key features and success criteria in child speak (to provide a child friendly alternative, and/or writing target statements)

How should these documents be used?

Assessment folios have now been combined with the child speak success criteria folio to provide a range of support to teachers and children.

1. Teachers should use the key features of the text type or the success criteria to inform differentiated child-friendly success criteria for the writing and share this with the children (ideally, these success criteria should be drawn up by the class while studying the text type).

2. Teachers should then set the writing task (at the end of a block of work) asking the children to include as many of the success criteria as possible.

3. Teachers should then select the appropriate mark scheme for the writing they will be assessing e.g. narrative, or find the appropriate part of the child speak success criteria

4. Teachers should then identify within which level the child is working by scanning through the mark scheme/ success criteria.  The page for that level should then be highlighted/ annotated to show what the child has achieved within this piece of work. 

5. Teachers can then identify gaps on the mark scheme/ success criteria and set targets for the child.  Ideally, to make the teaching of targets more manageable, areas for development should be grouped for groups or for the whole class.
	Recount Key Features

	Purpose: to retell events (from either the point of view of someone who was there or from an impersonal standpoint

Example: first or third person account of a school trip

	Text Structure

· Orientation: setting the scene – who, what, when, where?

· Sequential organisation – what happened, in time order

· Closing statement(s) – bringing the writing to a satisfactory conclusion

· Basic skeleton framework – a timeline
	Language Features

· Past tense

· Time connectives and other devices to aid chronological structure

· First –person or third person writing

· Focus on specific participants (named individuals/groups)

	Common forms of personal recount

· Letter

· Autobiography

· Diary or journal

· Newspaper report

· Magazine article

· Write-up of trip or activity

· Account of science experiment
	Common forms of impersonal recount

· Non fiction book (e.g. history)

· Biography

· Magazine article

· Newspaper report

· Encyclopedia entry

· Obituary

· Account of science experiment


p. 16, 20 , How to teach Writing Across the Curriculum at KS2, Sue Palmer, David Fulton Publishers

	
	Composition and Effect

Text Structure and Organisation
AF1 Writing imaginative, interesting and thoughtful texts.

AF2 Produce texts which are appropriate to task, reader and purpose

AF3 Organise and present whole texts effectively, sequencing and structuring information, events and ideas

AF4 construct paragraphs and use cohesion within and between paragraphs

AF7 Select appropriate and effective vocabulary
	Sentence Structure and Punctuation

AF5 Vary sentences for clarity, purpose and effect

AF6 Write with technical accuracy of syntax and punctuation in phrases, clauses and sentences.

	Spelling and Handwriting

AF8 Use correct spelling

Linking sounds to letters.

	FSP

Level
W
	Experiments with mark making, sometimes ascribing meaning to the marks. FSP
Uses some clearly identifiable letters to communicate meaning e.g. letters from own name.  Often no sound/symbol match.  FSP
Represents some sounds correctly in writing, e.g. attempts at writing words include some appropriate letters, usually in the initial position. FSP

Write their own names and other words from memory e.g. key words, names of other family members. FSP

Attempt writing for a variety of purposes, using features of different forms e.g. an emergent attempt at a recount of a class visit. FSP 
	Begin to form captions and simple sentences, sometimes using punctuation FSP
	· Links sounds to letters, naming and sounding the letters of the alphabet (4) 

· Hear and say initial and final sounds in words. (5)

· Hear and say short vowel sounds within words. (6)

· Use their phonic knowledge to read simple regular words  (linking sounds and letters 7)

· Uses phonic knowledge to write simple regular words and make phonetically plausible attempts at more complex words. (Writing 7)

· Attempts to read more complex words, using phonic knowledge (8)
. Handwriting

Holds a pencil and uses it effectively to form recognisable letters, most of which are correctly formed, e.g. anticlockwise movement and retracing of vertical lines when appropriate. (Writing 5)

	1c


	Level Descriptor: Pupils produce recognisable letters and words or symbols to convey meaning.  

Some recognisable letters, groups of letters, words or phrases related to recount.

Writing has to be mediated by child or teacher to be understood.
	Communicates meaning through phrases and simples sentences with some consistency in punctuating sentences. (9)
	Level descriptor: Some commonly used letters are correctly shaped but may be inconsistent in their size and orientation.



	1b


	Level Descriptor: Pupils structure some phrases and simple statements using recognisable words to communicate ideas. Their writing can generally be understood without mediation. 

A short series of comments about the activity/ events, or a brief list.

Form may be a recount.

	Level descriptor: They begin to show an understanding of how full stops and capital letters are used.

Meaningful words and phrases, some of them expressing ideas in sentence-like structures  

Some parts of the writing may be abbreviated or disjointed. 

Some awareness shown, in writing or discussion, of how full stops are used.
	Level descriptor: Most letters are clearly shaped and correctly orientated.

Writing is legible. Letters are usually correctly formed and orientated. 

Generally upper and lower case letters are not mixed within the word.



	1a


	Level descriptor: Pupils use phrases and simple statements to convey ideas, making some choices of appropriate vocabulary 

Writing related to the recount, with word choice establishing content (boat; friend).

Some connection between ideas and some events linked as a simple sequence.

Possibly some expression of opinion (It was really good).
	Level descriptor: Pupils make some use of full stops and capital letters.

Pupils make some use of full stops and capital letters.


	Level descriptor: Some words are spelt conventionally.  Letters are clearly shaped and correctly orientated.




Bold “Supporting the Target Statement Process” DFES; 2002 Sample and 2003, 2004 QCA mark schemes; Foundation Stage Profile
Recount

	Level
	Composition and Effect

Text Structure and Organisation
AF1 Writing imaginative, interesting and thoughtful texts.

AF2 Produce texts which are appropriate to task, reader and purpose

AF3 Organise and present whole texts effectively, sequencing and structuring information, events and ideas

AF4 construct paragraphs and use cohesion within and between paragraphs

AF7 Select appropriate and effective vocabulary
	Sentence Structure and Punctuation

AF5 Vary sentences for clarity, purpose and effect

AF6 Write with technical accuracy of syntax and punctuation in phrases, clauses and sentences.

	Spelling and Handwriting

AF8 Use correct spelling

	2C
	NC Level descriptor: Writing communicates meaning clearly…using appropriate and interesting vocabulary and showing some awareness of the reader.

· Writing related to the activity, with relevant events detailed in a sequence that is mainly chronological.

· Detail sometimes included to interest the reader (bean bags and skipping ropes)

· Some connection between ideas
	NC level descriptor: Sentences sometimes demarcated by full stops and capital letters 

· Mainly simple, grammatically accurate past-tense statements, predominantly starting with subject and verb (we had, we got, you get)

· Sentence structures often speech-like, with repetition of pronouns, subject nouns and simple verbs (I went with my mum and my dad and my brother).

· Sentences sometimes demarcated by both capital letters and full stop.

· Some ideas joined together using simple conjunctions (and, then, so)
	· Letters correctly formed and orientated

· Handwriting legible but may not be consistent.

· Some common words spelt correctly, alternatives show reliance on phonics and some visual patterns.

· Attempts at phonetic spelling – not always comprehensible.

	2B
	A simple recount; brief sequence of broadly chronological events, with an opening that may establish time and/or place (last summer holiday we got up really early and got in the car) and/or general concluding statement.

Subject matter is relevant but not necessarily of a high quality.

Events linked together by some relevant connectives

Writing may be unfinished or rushed

Some use of good vocabulary but not sustained throughout text.
	· A mixture of simple and compound sentences, with clauses joined by and, but (we got there and we went to the seaside).  

· Connectives such as then, so establish the sequence of events (we went to the airport then we got on an aeroplane).

· Some connection between sentences, eg pronouns referring back to objects encountered during the events (it/they)

· Some modification of nouns (brown paper; good cloth; different materials) and use of time adverbials (first, then, after)

· Some use of punctuation which may show some confusion e.g. full stops, question marks, exclamation

· May be some use of punctuation within the sentence e.g. comma in list, possessive apostrophe.
	· Some irregular letter formation.

· Spelling reflects growing knowledge of whole word structure with an awareness of visual patterns and recall of letter strings.

· Spelling attempts are phonetically plausible

	2A


	· Form is a descriptive account; coverage may be uneven.

· Some awareness of reader, eg recommendation of activity (if you come you would think it’s); some explanation of what the reader needs to know about the activity/event.

· Some evidence of viewpoint, eg comments indicate a positive attitude or evaluation of experience (it was fun all the same); attempts to provide informed description.

· Recounted events expanded through some apt vocabulary choices or the inclusion of some detail or dialogue (lets sneak out the door so we did; the plan went round and round and backwards and forwards) Some vocabulary accurately describes activity/ event (compass, map, clues) although other references may be vague (stuff, things).

· Use of person (first, second, third) varied but not always controlled.

· Text is structured appropriately for task.  Main ideas are linked together with possible use of line breaks
	· Grammatically accurate simple and compound sentences. Simple connectives and, but, then, so link clauses in complex sentences,  to express chronological sequence (so I ran downstairs and got my clothes on); 

· There may be repetition (we cooked them and we pretended to eat them), or repetition for emphasis (very, very scary)

· Sentence types are varied (statements, questions and exclamations)

· Punctuation and use of capital letter is accurate at the beginning and end of sentences.

· Use of question mark and exclamation mark

· Some use of punctuation within a sentence e.g. comma in a list, possessive apostrophe, ellipsis
	· Writing may be a controlled, printed style with letters generally neat and regular in size, ascenders and descenders usually distinguished.  Alternatively, there may be evidence of the ability to join letters, although this detracts from the overall regularity of the handwriting.
· Spelling almost accurate, errors are phonetically plausible.




Bold National Curriculum Level descriptor; 2002 Sample 2003, 2004 QCA mark schemes, Statements from QCA KS1 teacher assessment trial guidance.
Recount

	Level
	Composition and Effect

Text Structure and Organisation
AF1 Writing imaginative, interesting and thoughtful texts.

AF2 Produce texts which are appropriate to task, reader and purpose

AF3 Organise and present whole texts effectively, sequencing and structuring information, events and ideas

AF4 construct paragraphs and use cohesion within and between paragraphs

AF7 Select appropriate and effective vocabulary
	Sentence Structure and Punctuation

AF5 Vary sentences for clarity, purpose and effect

AF6 Write with technical accuracy of syntax and punctuation in phrases, clauses and sentences.

	Spelling and Handwriting

AF8 Use correct spelling

	3
	NC Level descriptor: Writing is organised, imaginative and clear.  Main features of different forms used appropriately and beginning to adapt to different readers. Sequences of sentences extend ideas logically and words are chosen for variety and interest.

· Writing recounts all, or almost all the relevant aspects of the chosen activity in a sequence with the opening clearly establishing the topic (Since we were looking at materials we wanted to see what materials could hold a fragile object) and ending.

· Style often predominantly narrative (A fifteen year old teenager was with his family having a picnic)

· Coverage is balanced, eg describes procedure, participants, equipment.

· Events are explained and developed with a suitable conclusion (after everything that had happened we finally arrived at the airport).  The features and stages of the activity are clear to the reader; 

· Time-related words or phrases used to organise events (when we eventually took off), sometimes starting separate sections or paragraphs.

· Viewpoint is established and maintained, eg informative description suggests writer was impressed by activities (there were 6 massive tyres); expression of opinion about (I’m adventurous).

· Narrator’s or character’s reactions to events described (at first it’s scary because you’re looking down).

· Attempts to create interest, humour or anticipation; events and/or place are suggested through:

· detail (there were lizards slithering around us), 

· dialogue (he shouted look out for the cliff! I quickly swerved) 

· vocabulary choices (adventure, alligator; freewheeling).

· Details to interest the reader sometimes prioritised (I especially liked…) or humour is attempted (You will not get lost!)

· Stylistic choice contributes to descriptive effect, eg precise vocabulary (orienteering); selection of verbs (slid, sprinted, destroyed); managed use of person to describe event and directly address reader.

· There may be some evidence of paragraphing or other organisational features. E.g. to show obvious divisions.  Ideas within paragraphs are usually linked.  There may be some confusion over pronouns (The boy tried to stop the man and he kept on running.)  Cohesion may break down at times.
	NC Level descriptor: Grammatical structure of sentences correct.  Full stops, caps and question marks usually accurate.
· Sentences are mainly compound.  Within them, sentence subjects and verbs are frequently repeated. Complex sentences sometimes clarify relationships in time and place (we were almost there when we saw a snake).

· Mostly simple past tense to recount events.  Simple present tense structures in dialogue. Variation in tenses not always controlled.

· Nouns sometimes modified by adjectives (a growly bear; a little boy; a half-finished building) provide limited detail; and verbs by adverbials (finally the plane arrived; we went back into the dark; suddenly; slowly).

· Separate stages in sequence of events indicated by a range of time adverbials (after a day; by the time)

· Simple adjectives used to evaluate experience (It was easy/good/fun); occasional simple qualification (very hard, so tired)

· Clauses mostly joined with and/but/or, or some use of if. Relationships between sentences or clauses sometimes made explicit (he beeped the horn but the fox did not move).

· Variation in word order and/or position of clauses sometimes highlights meaning (but behind the grass was a tiger; coming closer and closer by the minute).

· Full stops, capital letters, exclamation marks and question marks mostly accurate.

· There may be some use of speech marks and commas in lists.

· Capitals used for proper nouns.
	Handwriting is neat and regular in size.

There is evidence of fluency and the ability to join letters.

The handwriting is legible and shows some features of regularity in size and spacing. However, overall the script is disjointed and uneven.

NC level descriptor: Spelling usually accurate including common polysyllabic words.
Likely patterns of error:

· Some confusion of common homophones eg no/know; your/ you’re

· Errors of word division eg alot, infact

· Errors in poly syllabic words are phonetically plausible eg terned/ shorely


Bold National Curriculum Level descriptor; 2002 Sample and 2003, 2004 QCA mark schemes
Recount

	Level
	Composition and Effect

Text Structure and Organisation
AF1 Writing imaginative, interesting and thoughtful texts.

AF2 Produce texts which are appropriate to task, reader and purpose

AF3 Organise and present whole texts effectively, sequencing and structuring information, events and ideas

AF4 construct paragraphs and use cohesion within and between paragraphs

AF7 Select appropriate and effective vocabulary
	Sentence Structure and Punctuation

AF5 Vary sentences for clarity, purpose and effect

AF6 Write with technical accuracy of syntax and punctuation in phrases, clauses and sentences.

	Spelling and Handwriting

AF8 Use correct spelling

	4
	NC level descriptor: Writing is lively and thoughtful. Ideas are often sustained and developed in interesting ways. Organisation is appropriate for the purpose and audience.
Main features of form established (e.g. for Newspapers – Headline, opening paragraph and conclusion)

Descriptive form adapted for specific readership, eg effective selection of comments aimed at informing readers (they provided helmet for us; the rides last up to 4 ½ hours). Verbs selected for impact

Coverage of chosen events thorough, engaging and balanced.

The ingredients of the recount are largely apparent but there may be a lack of balance between them.

A clear and consistent viewpoint is established and controlled, eg writing conveys a sense of excitement about the events; opinion is informed (It’s a good way to meet people); neural, objective

Direct address to the reader used for effect (You’ll).  Images may be used to enhance description of an event (it feels like you are a pirate sailing the seven seas)

Paragraphs are used to group ideas, attempting to order and sequence material with main ideas and illustrations or examples.

Sections of text developed around topic sentence and similar content grouped together.

Shifts between the account and comment or reflection may be awkward (These are some of the people I talked to…).
	NC Level descriptor: Beginning to use grammatically complex sentences extending meaning.  Beginning to punctuate within a sentence.

Sentences are grammatically sound. Subordinating connectives e.g. when, if, because establish links between what happened, when and why, e.g. the teenager noticed the hurt dog when…
Sentence construction varied, adverbials (before you start) and expanded noun phrases (dark, damp room, twisted tunnel) describe events, add appropriate detail, or indicate writer’s attitude to experience (fantastic rope swing); giving clarity to the account.

Different points in the past signalled, most accurately, by varied past tense forms, eg modal (it will be scary; you might get wet).

Prepositions used for spatial description (through tunnels, over walls).

Some connections in text indicate relationships other than simple sequence: simultaneous events (As it did this, the Mercedes came bolting down the road); cause and effect (this resulted in the car swerving)

Sentences correctly punctuated. Some commas mark phrases and clauses.  Inverted commas demarcate direct speech correctly on most occasions.


	NC level descriptor: Handwriting fluent, joined and legible.
Overall, the handwriting is regular with some flow and movement. Letters and words are usually appropriate in size and position but there is some variation.                                                                              

NC level descriptor: Spelling accurate including polysyllabic words which conform to regular patterns.
Likely patterns of error:

· Some confusion of more complex homophones eg course/ coarse, breaking/ brakeing

· Phoneme omission (eg rem [em] ber

· Errors in using suffixes and prefixes eg tryed, familys, dissappear, hoping/hopeing/ hopping


Bold National Curriculum Level descriptor; 2002 Sample and 2003, 2004 QCA mark schemes
Recount

	Level
	Composition and Effect

Text Structure and Organisation
AF1 Writing imaginative, interesting and thoughtful texts.

AF2 Produce texts which are appropriate to task, reader and purpose

AF3 Organise and present whole texts effectively, sequencing and structuring information, events and ideas

AF4 construct paragraphs and use cohesion within and between paragraphs

AF7 Select appropriate and effective vocabulary
	Sentence Structure and Punctuation

AF5 Vary sentences for clarity, purpose and effect

AF6 Write with technical accuracy of syntax and punctuation in phrases, clauses and sentences.

	Spelling and Handwriting

AF8 Use correct spelling

	5
	NC level descriptor: Writing is varied and interesting, conveying meaning clearly in a range of forms for different readers, using a more formal style where appropriate.

Overall the writing is controlled and coherent with material selected appropriately and organised adequately.  Content is adapted and shaped for effect, eg description for emphasis (spectacular prize).

Voice of the writer is well controlled and convincing, eg the writer adopts a persona whose character becomes apparent as the account of the experience unfolds or e.g. journalistic viewpoint established to present a particular slant on the story.

Stylistic devices manipulated to fully support the purpose and entertain the audience, eg figurative language (panting like a dog; it felt as if we’d been travelling for an eternity), colloquial/emotive style of individual comments (Tim and I are very, very grateful – I don’t know what else I can say…)
Paragraphs are logically ordered and sequenced.

Points within paragraphs are expressed in topic sentences supported by relevant detail.  Some attempt to link paragraphs e.g. by adverbials (Ten minutes later…), or use of textual connectives (Although rescue did come at last…)

The organisation of each point supports thorough coverage and emphasis on main ideas

Some attempt to establish effective cohesion, e.g. through connectives (Many of them panicked.  But Clare…), pronouns (His mother and father usually went…They…) and adverbials (At the other end of the playground…)
	NC level descriptor: Simple and complex sentence structures used effectively.

Compound and complex sentences with varied connectives, eg which (which gave us instructions), although.  

Sentence structure supports coherent account of events, eg connectives used to focus attention, (e.g. although smoke was pouring out of the house, Jeff went upstairs and ran into the baby’s room…)

Varied sentence construction used for effect, eg passives to alter the focus of attention (logs that had been put over with water) and short sentences for emphasis.  Placing of adverbial phrases gives emphasis (Without thinking of the consequences…)

Meaning and interest are enhanced by use of expanded noun phrases.

Ellipsis may be used, eg to describe a sequence of activities (You can run through tyres, [  ] swing over water, [  ] climb brick walls). 

Almost all sentences correctly demarcated with range of punctuation eg brackets, dashes, colons, including the full punctuation of direct speech.
	NC level descriptor: Handwriting is joined, clear and fluent and, where appropriate, is adapted to a range of tasks.

The handwriting is consistent and fluent with letters and words appropriately placed. The handwriting maintains a personal style to engage the reader.

NC level descriptor: words with complex regular patterns are usually spelt correctly.
Likely errors:

· Incorrect hyphenation of some compound words re-act/ grand-father

Errors in more complex suffix formations eg responsible/ responsible; physicly; basicly



Bold National Curriculum Level descriptor; 2002 Sample and 2003, 2004 QCA mark schemes
Recount

	Level
	Composition and Effect

Text Structure and Organisation
AF1 Writing imaginative, interesting and thoughtful texts.

AF2 Produce texts which are appropriate to task, reader and purpose

AF3 Organise and present whole texts effectively, sequencing and structuring information, events and ideas

AF4 construct paragraphs and use cohesion within and between paragraphs

AF7 Select appropriate and effective vocabulary
	Sentence Structure and Punctuation

AF5 Vary sentences for clarity, purpose and effect

AF6 Write with technical accuracy of syntax and punctuation in phrases, clauses and sentences.

	Spelling and Handwriting

AF8 Use correct spelling

	6
	NC Level descriptor: Pupils writing often engages and sustains the reader’s interest, showing some adaptation of style and register to different forms, including using an impersonal style where appropriate… Ideas are organised into paragraphs
The writing is confident and well crafted.

Exploitation of some aspects of form to engage readers interest e.g. by offering an attention catching opening and then withholding information.

Form and viewpoint convincingly sustained by integrating account of events and comment.

Material is selected, prioritised and sequenced purposefully so that the development is interesting and well paced.

Range of stylistic features used to establish the significance of the events recounted, e.g. rhetorical questions, exaggeration (Could this terrifying ordeal have been avoided?).

Detailed content is well organised within and between paragraphs by the use of text connectives.  

Progression towards the conclusion is clear.  The introduction secures the readers attention and the conclusion is effective.

Across the recount, paragraphs or sections vary in length or structure and are linked in a variety of ways including temporal (time) (It was a few minutes later when…), causal (because of this) or contrast (but just as they thought it was safe…) to produce an integrated piece.

Sequencing and variation in paragraph length help to develop the recount length and give it pace.
	NC level descriptor: Pupils use a range of sentence structures.  A range of punctuation is usually used correctly to clarity meaning.
A range of grammatical structures, eg adverbials of time and place, is used to vary the length and focus of sentences and to give vivid detail.

Impersonal openings, passive and abstract nouns are used appropriately, e,g, it is thought that 

Subordination elaborates and develops sequence of events or relationship between cause and effect,(e.g. The fire was so fierce that firefighters were unable to approach.)

Movement between tenses, modals and indirect speech to clarify the shifts between events and comment is handled mostly accurately, e.g. (Jess rescued the dog safely but it could all have ended in tragedy)

Objectivity conveyed by impersonal constructions (e.g. it was an act of bravery) and information given economically by expanded noun phrases.

A range of punctuation is used correctly to structure sentences and texts, sometimes to use deliberate effects, including parenthetic commas.


	NC level descriptor: Handwriting is near and legible.

NC level descriptor: Spelling is generally accurate including that of irregular words
Likely patterns of error:

· Errors with unstressed vowels eg dependant; definately; 

· Consonant doubling in more difficult words eg embarassment; occassionally; adress




Bold National Curriculum Level descriptor; 2002 Sample and 2003, 2004 QCA mark schemes
	Level
	Composition and Effect

Text Structure and Organisation
AF1 Writing imaginative, interesting and thoughtful texts.

AF2 Produce texts which are appropriate to task, reader and purpose

AF3 Organise and present whole texts effectively, sequencing and structuring information, events and ideas

AF4 construct paragraphs and use cohesion within and between paragraphs

AF7 Select appropriate and effective vocabulary
	Sentence Structure and Punctuation

AF5 Vary sentences for clarity, purpose and effect

AF6 Write with technical accuracy of syntax and punctuation in phrases, clauses and sentences.

	Spelling and Handwriting

AF8 Use correct spelling

	7
	NC Level descriptor: Pupils’ writing is confident and shows appropriate choices of style in a range of forms.  In non-fiction ideas are organised and coherent.  Paragraphing and punctuation are used to make the sequence of events or ideas coherent and clear to the reader.

Form adapted to manipulate reader, eg by deliberate selection and sequencing of material to lead to a focused ending.

Chosen viewpoint developed throughout reflecting and individual voice.

Appropriate style used: A well judge range of stylistic features used for effect, including shorthand descriptions (Anxious mother…) and emotionally loaded phrases (It was a devastating experience…)

Paragraphs are effectively varied in length and structure is ways which help to control detail and progression.

The whole piece is shaped to give clarity and emphasis to meaning, e.g. ending refers back to beginning or provides summative or reflective comment on event recounted.

Cohesion between paragraphs is reinforced by the use of text connectives or other linking devices e.g. juxtaposition. Variety of effective links between sentences e.g. through adverbials, connectives, pronouns gives fluency and accuracy.
	NC level descriptor: Grammatical features are accurately and effectively used.
There is appropriate variation in sentence structure; simple sentences are used effectively and contrasts achieve particular effects or emphasis.

Secure shifts between tenses show links between the past, present and future (Jodie is a happy confident little girl, but this wasn’t always the case… she will always be grateful.) 

Complex verb forms, including modals, qualify meaning and convey attitude, (If it hadn’t been for Chris, this toddler might have drowned)

Passive constructions foreground particular aspects (Miss Leeves and Peter Leeves have both been treated for smoke inhalation.), or indicate what is claimed rather than known (And they are said to be…) 

Embedded phrases and clauses and expanded noun phrases contribute to succinctness. 

Accurate punctuation is used to vary pace, clarify meaning, avoid ambiguity and create deliberate effects, such as semi colons to balance ideas within a sentence.


	NC level descriptor: work is legible and attractively presented.

NC level descriptor: Spelling is correct including that of complex irregular words
Likely patterns of error:

· Any errors stand out as untypical or ‘one off’ slips.


Bold National Curriculum Level descriptor; 2002 Sample and 2003, 2004 QCA mark schemes
	Recount Success Criteria

	NC Level
	Assessment Focuses: 

Sentence structure

Punctuation
	Assessment Focuses: 

Composition and effect

Text structure and organisation

	1
	· I can write down my ideas using words and phrases.

· Sometimes I remember to use full stops and capital letters
	· I can write a series of comments, or a brief list, about the activity or events.

· My ideas are about the activity or events.

· I can write my ideas in order.

· I can use some words linked to the activity or event.

	2
	· I can write in simple sentences.

· I can use “and” or “but” to join my ideas together.

· I can write in past tense.

· I can use time connectives “then”, “so”, “next” to show the order of events 

· I can use pronouns to refer back to people or things I wrote about earlier.

· I can use adjectives (a good game).

· I can use “how, when and where” words and phrases(adverbials) to give extra information, e.g. in the car

· I can use full stops and capital letters.
	· I can write a brief sequence of chronological events.

· I can write an opening that tells my reader when and where this event happened.

· I can add detail to my recount by including description.

· I can use some good vocabulary to describe the events

· I might use some dialogue

· I am clear who I am writing for and may refer to my reader e.g. “you would enjoy the horse riding”

	3
	· I can write in past tense but use present tense for dialogue.

· I can write in compound or complex sentences using “and”, “but”, “or” “when” or “if” to join my ideas together.

· I can use adjectives to provide detail.

· I can use “how, when and where” words (adverbials) 

· I can evaluate the experience.

· I can change the word order of my sentences to have an impact on my reader.

· I can use full stops, capital letters, exclamation marks and question marks.

· I can use speech marks and commas in lists.
	· I can make my writing sound like a recount from beginning to end.

· I can spend equal amounts of time describing each part of the activity/ events.

· I can explain the events.

· I can write a suitable ending for my recount.

· I can use time connectives to organise my recount.

· I can start a new paragraph when I begin to describe a new event.

· I can add detail and description to my recount.

· I can include dialogue.

· I can use good vocabulary within my recount.

· Within each paragraph, my sentences are linked together.


	Recount Success Criteria

	NC Level
	Assessment Focuses: 

Sentence structure

Punctuation
	Assessment Focuses: 

Composition and effect

Text structure and organisation

	4
	· I can write complex sentences using “when”, “if”, “because” to join my ideas.

· I can vary the structure of my sentences using adverbials (suddenly) and adjectives (dark, damp room).

· I can write about different times in the past using verbs correctly.
	· I can write a recount that is laid out correctly for form e.g. letter, newspaper.

· I know who I am writing for and include information for them.

· I can thoroughly cover all of the events in an engaging style.

· I can write with a consistent viewpoint e.g. enthusiasm, informative

· I can use direct address (You’ll) to engage my reader.

· I can use paragraphs to organise my events.

· I can sequence my paragraphs logically.

· Within each paragraph, I use a topic sentence and similar ideas are grouped together.

	5
	· I can use a range of sentence types in my recount.

· I can use a varied range of conjunctions, e.g. “which”, “although”

· I can structure my sentences to make my meaning clear e.g. I put important information at the beginning of the sentence; I join related information together using connectives.

· I craft my sentences for a particular effect, e.g. short sentences for impact, passives for alter focus, adverbials to give emphasis.

· I can use adjectives to give extra information about my nouns.

· I can correctly punctuate my sentences using brackets, dashes, colons, speech marks.
	· I can adapt and shape my ideas for effect.

· I can control my viewpoint e.g. journalistic view

· I can use a range of stylistic device to engage my reader e.g. simile, colloquial/emotive language.

· I can logically order my paragraphs.

· In can write paragraphs using topic sentences which are then supported and expanded with relevant detail.

· I can link by paragraphs together using adverbials or connectives.




